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ABSTPACT 

The diversity of geographic location and type of 
student in the Toledo diocesan school system have made it 
increasingly important for instruction to become individualized, upon 
investigation of the system's needs and possibilities for change, a 
competency-based curriculum model was selected because it offered a 
structured, systematic, planning, implementation, and revision model. 
The schools attempted to utilize a number of generalizations 
potentially applicable to the educational change process in the 
implmentation of their competency-based instructional systems. 
Curriculum guides developed by the schools were major tools in 
implementing the philosophy of competency-based education. Curriculum 
guidelines have been field tested, revised, and disseminated, and 
inservicing is taking place. The University of Toledo College of 
Education Competency-based Teacher Education Program has been 
instrumental in developing educational change in all sectors. Both 
public and private schools, however, have also contributed in a 



continuous 
CPS) 



effort to effect change in the Toledo school system. 
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GEARING UP FOR CURRICULUM CHANGE" 



A Chance for Every Child: Assessing Needs Through Specific •, 



MCTE, I'cbruary 27 » 1975 



.IritllCfl'l^y.^n.* !>tf*tcr Mary tawrence, OSU. 

The Toledo Diocesan School system is unique In that the gc-i-n- •: : r- :•• 
extcnd<1 over 8,222 miles and is located in 19 counties the f-.'cz. 
ire ninety-seven (97) elementary schools and 19 high schools lo^. ' * ; vj. 
ral, urban* and suburban areas. The student population includes r- v cti'** , 
•ind racial groups, and a wide economic range, from the very afflr-.^^r:: -r :> 
inner-city poor. 

This diversity in geographic location and type of student ..'roronc^ ^^.-r • 
leans which, in recent years, have made it increasingly important • h-; Irv-i- -- 
tion become more individualized. The needs of the students diffrrr. -■ n-'-. 
!'!any x<-cro unable to meet the rigid curriculum standards set by trc • ' r-- ••- 
state. Often the methods and materials differed greatly and the r^u- • . r-. 



not able to achieve up to the level of his ability. 

The staff o£ the Dioc-:san School office consulted principal.-;, i v 'vr-rn. 
nnd parents in detcnuining what changes wfere necessary. Each ir/^pr-'-r •. th-.- 
staff serving as consultants for Art, Guidance, Language Arts, Mn'^: rr;- . ^ 
Music, S'-icnce, nnd Social Studies, under the direction of a curr: r.-i , : - 
rrictor. then f emulated the plan for the actual production of tV? ■ 
devclopnont of these guides, which would state clearly the conc^pt^^o . 'jr- 
taught, objectives to be reached, resources available, and su^p'w . L> i- 
tic.s for both «5tudent and teacher was a necessity if pupils wer-i 1"? 
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tonablc Reals in npcciflc learning steps. Emphasis had to be pi -x--:. - r t.x,- 
'ndivIJiMl .?nd his abilities rather than on the group. 

Mt.krL-'ll^__f py the C . n . E . M odel ; Leo Leonard, The University of Tol« .'c 

Trior to 1971, the Toledo Diocesan Schools had not had a najor •,;-"i.«u- 
lum revision for over 50 years. The result was a fragmentation cC r -r.-ic-.- 
lum that denied children within the Diocese equality of learni:?'; ?pr-f:'.:-iitv. 
Fach parish school had its own conception of what ought to be tav-:^:. r-.^ 
currtcMlum that resulted frequently didn't meet the perceived nc-.' ci i:h- 
larger comnunity. Minority students complained that they were drnlr: - he 
opportunities for curriculum instruction and resources made available tc o-: ■ - 
er children in Diocesan school systems. In summation, then, thn ne?- 's .if 

the Diocese were the following: (1) to modernize curriculum, i-.'-.v.-Ai-.'^.: • 

ticos, plnnninc, and resources; (2) to provide for "equity" of chv-ti v-^ 
opportunity to all areas and population groups within the districL; (3) 
cGvelcp a central planning evaluation model that could facilitate th" n'.jr/'N 
with 'c>ci added capability of making necessary curriculum revision b.-. d .mj 
individual, family, school, and the community needs. 

In order to meet the curriculum needs of the district, the I^ic.-^-^r oi-n- 
tacted the University of Toledo's College of Education regarding 'J-c 
bLlity of a cooperative effort in developing a planned curriculup. c'-!--:ro. 
The Collogfi, throu^jh its Center for Research and Services, assifncd rt-.rr 
who. ii consultation with Diocesan personnel, selected a curriculur. rojc:.. 
set dcvolopmont and revision procedures, and established a timc-i:r.> o- 
writir,>, testing, and implementing the results. 

« 

Tho Competency Based Curriculum model was selected to hand:.- '''r.-.r- 

ing Up for Curriculum Change" because it offered a structured, syptr -.-Ic, 

ERIC 
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pLinning, Implementation, and revision model. Further, the use o*" .1? 
modAl provided for a sequential development process that had thu .-.O- ' 
of a step by step program monitoring capability coupled with a v l 
'•esouircos and assessment procedures. These capabilities madci V: j-^n.-^i'v. ^ 
to detnrmlno the attainment of gi^oup and individual objectives, th-'.:- • T^vr- 

ing tbnt situc'cnts from throughout the Diocese would receive simi.'''.r 

tional opportunities. 

The CB!i model was divided into two components. The first v r - pr,.- 
plamiiriK model that was a subject matter feedback system which obtr.i-'^'! CnK.^ 
from individuals, community, teachers, and subject matter expert? . 
ta was channeled to the appropriate subject matter curriculum pro-p, ;;hc c 
th«. data was processed into a logical structure of concepts, goilr, c- • 
activities, resources and, in some cases, suggested student post: c.-'^c p-^crt 
procedures. The material was then compiled into subject matter 'i-r'-r-r-. ' -.r. 
•^juides in the CBE format. 

The second component of the CBE model was the specific classroo-. .t r- 
riculuR plan which allovjpd the teacher to take the objectives, r.ctiv 
and rcsovircoM in the guide and adapt them to the specific requir.-';-- r: 
the intended instruction. This second step process involved the fu'".' -r re- 
firing of the objectives into measurable terms. Thus, the systenat:?/ - -^r- 
ing up for curriculum change allowed the teacher to determine tno i 
ncss of district wide objectives, activities, and evaluation. 

The monitoring system allowed for feedback based on student m-. to.-c;-<-,- 
perceptions and other evaluative techniques, thereby offering r iT'.v.r. : v r - c J 
for hnndlinR system wide change demanded by community, staff, and :.-:u L-n -yCr.. 
By establishing basic objectives required for mastery by all while, .-r ' 

o 
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the fi.wc r.ijne the systematic development of objectives and activltlo 
to.ichcr and student, both student and school needs were met. 

t^V?.^^l-J?lQ^ot.thp^^^^^ Chang e Process: Robert Uta 

Th.» literature on innovation supports a number of gencrali?:.t •:^• 
tont^.•^lJy applicable to the educational change process in any sar 
first Is that an available social network promotes both the rntn nv.: i 
cf diffusion. A second Is that the Individual's degree of Invclvrncr-*^^ 
the builuing of the vehicles and resources for educational change \<rr 
he positively related to the degree of his use of the innovation •>v.:..:r 
Thirdly, an "open" organizational climate tends to promote a higher Cc 
of voluntarir-m, which in turn promotes more participation, more i- *. : Lci 
greater productivity, and greater commitment. Fourth, an inser-ic • c\ 
cncc can be functional both as a reward for participation and as i: c-c 
of opinion leaders. Fifth, inservlced opinion leaders in the scUco.'.s 
serve as effective change agents in an enduring curriculun inrovnci-t. 
rosn. * 

The Toledo Diocese Schools attempted to utilise these gencrr] 
in their Implementation of their Competency Based Instructional fi/rt:'.'.-. 
building of curriculum guides involved large numbers of classroon '.-.^-A 
from the beginning, j?clected to represent the broad spectrum of ni--. or-/- 

'Sfo, for exanple. Ronald G. Havelock, Innovations in Education ; "i— ■ 
nna Tactics (Ann Arbor: CRUSK, The University of Michigan, 1971); He"^'^>-*' • 
Licnberger, "Strategy ImpUcations for Planned Curricular Changes in -r^uc-"-— 
Inferences from Diffusion Research," in Marcella R. Lawler (Ed.), Str.-f"- - 
Plrnne^l Curricular Innovation (New York: Teachers College Press, 197 nT; ' ' VT 
Larlson, "T/.e Adoption of Educational Innovations," in Matthew W. Mile-; i- ■ v 
?J-nx'^''n*/''* (Editors), Learning in Social Setting s (Boston: AUyn nn 1 I* 
19/ Oy: nobert C. M.ixson and Walter E. Sistrunk, A Systems Approach t o v,; - 
/xd?^ln In tra tt o n (Dubuque, Iowa: William C. Brown, 1973). 
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Ar. cpon organizational climate and a principle of voluntarisn : 
t>.c ir.volvonont of tl^o v..Pt majority of tha Dioceeo. toachcrs. - 
oxporioncc ronultod in both reward for involvement and the croa : 
3.?.ul...r'^ to pro-no to tho participatiian of other teachors in tho 
builc:;r.:t rro-Rs. The use of department chairmen in tho schoo.lr 
tho potential for continuing communication pertaining to curri— ] 
and r^^vinion. Lastly, the solicitation of input frcm staff, r-: 
studonts has promoted a high degree of commitment to the progr-.. 
-hn Curricu lum Guides As Change Vehicles » Sister Mary Lawrence 

The Curriculum Guides built by the Diocese Schools were the 
tool in tho implementation of the philosophy of competency-base:. 
in the schools of the Diocese of Toledo, Ohio. The Curriculurr tv. 
be considered vehicles of change since they allow for an innova:.;- 
.-ipproach to the teaching of the various subject areas of the e^-r. 
school, y^ny methods are suggested and a great deal of flexibili 
allowed in the use of multi-texts, activities and resources. 

:r-.r. ovation d?es not^ mean a decreased emphasis on Mastery. 
contrary, coupled with the principle of continuous progress, rA:.t: 
tho key word. Both the cognitive and the affective domains of loa 
are stressed and knowledge of the basic skills and the development 
right attitudes and ideals are provided for in the objectives ar.C- 
of each area. 

To protect the creativity of the teacher, the objectives ar-: 
7iven in the Guides are not the only ones that may be used in tr-ac 
givon concer.t. Ecch teacher is free to add to the list in ord-r \ 
tho neod'^ of tho individual student. Every effort has been made i? 
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the Guide to noct the needs of the principals and teachers in :h • 

areas oC the diocoso ami in specific school situations. It is ■ ?r 

th*? cuidOR will be just that - Guides to lead students to reach • ', 

h;f: ;.'Cton«;ialitl08 at his own rate. 

lio-^ian und Implo wontatien of Field Testing > Rovigion, and Din^c i r. 
V.IC1 C'urrxeul'-in Guldoiincs t Sister Mary Johnone, S. N. D. 

In response to a Diocesan School Office invitation in the • i 
:97r. rcquestino personnel to field test the curriculum guideliron . 
and adninistrators volunteered to pilot xnodules of specific cuvr.icv 
areas. From the volunteers. Diocesan School Office Consultant?? r..j 
the equivalent of four elementary school faculties for each of 'h^ 
subject areas, keeping in mind ethnicity and race, as well as ' 
location to provide a suitable cross section. 

In September, 1972, two area diocesan meetings wore condu- c .. 
r<sr.inate a field tost copy of the curriculum guidelines to each ri] 
and complete set to each building principal in the diocese. A ce 
f^ej5^ion introducred all teachers and administrators to the guid-^Iir.o 
HpQcial sessions were conducted for the pilot teachers. Thro'j-'^.cvt 
school yoar, consultants had meetings for pilot teachers and w^ rc .• 
f:tantly on call to serve all teachers. 

In August, 1973, a mini-convention was held for all diocpsn- * 
.^tost of tho sessions were conducted by the pilot teachers who dcT.on 
use of the curriculum guidelines. 

All curriculwi guidelines contained blank pages for evalnaLi - • 
tions and deletions. Most consultants 'conferred with their counr.: 
pocod of five or six volunteer teachers and/or administrators tc r,- 
*-.he 7ui.;olinos and the input of individual teachers. Through I'itio 
ES:2A funding, t>.o g-.iidance guidelines were piloted in diocesan 



aiid in t\co local public school districts. Thi* funding pxovit-^iC 
statlntical and objective evaluation* 

During tho 1974-75 school year, the guidelines were revisr 1 
•rfc-o •M.-^TTina'-cd to all aiocorsan elementary schools. In all 
t-hoiT'.. Ir: a coordinator for each subject area. The coordinator 
close relationship with the diocesan consultant in assisting to.-. 

In-s©rvicinc is beirg iucted by the consultants by way c.' 
visits, faculty r.eotinga, and area workshops with particular 
vchiclas to increase individualized learning. The attitude of 
cipal and tiio teachers' openness to change have been two vital f 
cletormining the degree of innovation in ea.:!-, school. 

:nterost in the curriculum guidelines ie stimulating disr.:?-. 
':-oi'/on'l tho Toledo area. 

Conproh ensivo Co m petency Based Teacher Education Model an d tb-- • 



Tao previous descriptions of a con\prehensive curricular chrvv.' 
cati.olic Diocesan schools of the Toledo area have been, for t]:o ':- 
n-:uc.-:ticn, rne Univorr^ity of Toledo, a significant portion of 
f?iv'o conpctency based teacher education raode.i for broad educati ?:v 
and renewal. The entire model has been well described in the vclv 
^artr.erq for Educati onal Reform and Renewal; Competency .Based X^ .-^r, 
rj.ucat-on. Individual ly Guided Education and the Multiunit School . 
'Jcorco E. aickson and Richard W. Sa^e with the assistance of v,-> ; • 
of "Jio University of Toledo faculty, published by the McCutcha:: 
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Corp., Borkoley, California, 1973. In that book is th© figur" r " 
Khcvn on the follcving pace, provides a schematic view of our ' ■:>: -•.■.".. .- 
wide, conprehensive model for educational change. The model inCi-'^o^ 
: rooM J*, lor tlic Improvement of teacher competency, both prescrv". - > • 
inser^/ico, which involves programs, institutions, pcr-^onnel, and 
linkod together for the benefit of children. 

>.c have attempted to deal with the problem of educational cc- >y;.vy 
bv considering all factors or components that are involved in tr.^ <.'.r/c - 
tional process. We do not think that teacher education is somct^.-.t. : 
separate from any educational activity in the public or private rcho:!- . 
v7o rcilise that a successful CBTE program cannot exist without itr. vr: 
tionship to the new and changing educational programs in the c-r.r.:-:' . 
And the programs in the schools, in turn, are bound to our evoi-i 
college-based program. Consequently, we have assisted and work-^'.. . ' 
the Diocesan schools in the development of a competency based o'-ucr': .-.r. 
curriculum. In the public schools we have worked for another ma o ' 
curriculun developricnt which utilizes the concepts of individ;:: : T/ .-ji .c'-r: 
oducaticn and multiunit schools. 

*ATiat we belxovo about programs also , applies to instituticn-.. 
cannot operate successfully without reciprocal ties to both the -v - 
md public school sectors. Wo have found that whatever education.*.! ••-•.-•.^ 
has ocurro'J in one school sector has been of great interest nn^l -c . • 
to the other, and the competency based teacher education progrr.r l-r-. -. • 
in the College of Education has been instrumental in developirc; cx-t : 

change in all socitors. 



•• ^>>orge C. Uickson, nichard W. 3axe, et. al. , Partners fo r r Oj r • • - • ; •» ; 
jvj^fo nn and P'Lnowal; Competency-Based Teacher Education, ' r'~:^•J ^. 
^ ^'iiO^d i:<iuoation and the Muld-unit School, (B urkeley Ca: 

ERJC Mccutchan puJ^lishing Corp 19/3) p. ?41 r> 
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Cbvioual'/, ir reciprocal organizfttlon and dovoiormont oj.' - 
rroav.xnn and institutions tho same must be tho caeo for parser/, 
facilities within tho3p institutions. Personnel from each inr-t 
aro llixi'ui ir mji/ wayn to tJia over-all efforts in program d^v,- 
anJ ;m..l,-n«ntation. They meet and serve together on committr^<^r 
.•:.-hool clanoroowf?, and in a variety of interchange modes and a r 
Wo hax-o attempted to develop a system for teacher education an-' 
sorters must also be interconnected in such change efforts. Vr 
is net as well developed as those involving program, instituticv 
rersonnel but tlie dovolopment of our Teacher Education Center V 
open to all teachers and educational personnel in Northwest OhA:- 
a nocdca step twoard solving this problem. We, in tho College 
tion, freely use school classroor^ and other facilities for in-*, 
one! dc:ncri3trations and, in turn, we open our educational facii. . 
.^'-•hocl ?orpor.ftol to fulfill their various instructional and -du- 



noodfj, 



r.-,': ba."?ic dovolopment that has occurred in our comprehen?v- 
t- r"— oto oducrational change and renewal has been (1) the cro-v 
oKcratirn conr-otcncy based teacher education at tho Univcrr i 

t.-;- curriculran changes connected with creating competency h 
caticr. clue accompanying curriculum guides in the private schcc* 
-.nC tho roorctanization of elementary schools ar.d curriculuL-n • 
-h" indivi 'dually auided education nultiunit schools Tnoc^el with 
i^'iucai.lcn. -,ach inJ5titution has worked at educational change ■ 
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somewhat diffc?iront way but there continues to exist the contir vo.t- . ""r-.- 
to ""rut it all together" for the ^reneral benefit of children a' u t'- .r 
N*oifthwo3t Ohio. 

At tho colloc/o level we have recognised that \-io connot dicti^o t'-.'^- 
particular chdnejo effort that occurs in the private or public nchrcl 
soctorn. Wo can^ however* effectively attempt to operate as a cftt.n:yrt 
to link together a variety of change efforts i'or coxnmon educat.-.or.rl 
objoctivoa. Time is needed to experience and evaluate tho rosvlt-* 
thoso offortn but all evidence to date has been quite positive cn2 -crc 
rrowising. We, in college teacher education, in concert with eu-- ^.r*. . - 
in the rjrivato and public schools are dealing with the major iRsur- - c 
education facing all of us. We think these issues are (1) bct^r - :n- 
sorvico and prcsorvice education, (2) the definite involvement or. t'^-ci'^ r 
c-ducaticn operations in schools, and (3) addressing curriculum '\'^\hn':.r 
.md 3*J:.joct natter innovations. We have and continue to create y.cr: ti':.,' 
educational effort and development for all of these educational conc-.-.rn.'t 
throuf-h a competency based teacher education model. Our succeed drit--* 
is ovi'"iC»nce that it can be done and that the dreams of highly - r^ict:-'-'* 
educational linkages and relationships between various cducatior.nl 
stitutions is an attainable reality rather than a much discussec-, hrt 
dir.ly porcoivod, educational goal. 
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